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Abstract: Distance learning has become a dominant mode of higher education in Indonesia since the pandemic. While it offers
flexibility and necess, it also increases students’ vulnerabality to academic burnout due o acadenuc and psychological demands.
This study cxamincs the links among achicvement motivation, school engagement, and academic burnout among undergraduates at
Universitas Terbuka Surabaya. Using a quantitative correlational design and a cross-sectional survey, data were collected from 390
students via sclf-report questionnaires on bumout, motivaton. and engagement. Multiple lincar regression in SPSS was used 10 test
the effects of motivation and engagement on burnout. The results indicate that achievement motivation and school engagement are
Jointly associsted with academic burnout (F = 96,015, p < 0.001), accounting for 33.2% of the variance in burnout, Achievement
motivation cmenged as a strong and significant negative predictor of academic burnout ([} = ~0.545, p < 0.001). indicating that
students with higher achievement motivation experienced lower levels of b In school engagement was negatively
but non-significantly associsted with academic burnout ( ~ <0042, p ~ 0,475). These findings suggest thut internal motivational
resources play a more cnitical role than contextual engagement factors in reducing academic bumout among distance Icaming
students. The sudy highlights the imj of gthening achievernent motivation and self-regulated learning capacities as key
strategics for mitigatng burnout in hugher education delivered through distunce leurming. The results contnbute empincal evidence
from an Indonesian open umiversity context and offer practical implications for institutional policies and student support systems.
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L Introduction

L Introduction

Distance leaming (DL) has nndcrgonc rapid, large-scale expansion in higher cducation systems worldwide, particularly following
the COVID-19 pand In Ind 1, this exy was formalized through the Minsstry of Education Circular Letter No. 472020,
which mandawd the natonwide lmplelmnumn of online leaming across all cducational lc\vcls Allhough the Indoncwm
govermment officially revoked the COVID-19 pandemic status on 21 Junc 2023, di k ad and

mstitutionalized mode of delivery in higher education, reflecting both its perceived effectiveness and its -ln(egnc value for widening

access to cducation,

As aleaming modality, di ¢ Jearning emphasizes independent study supported by in fi ionand ication technol

enabling flexibility in ime, place, and learning pace. This model is paracularly relevant in contexts in which students face mnomu:.
geographic, or demographic constraints. Universitas Terbuka (UT), cstablished in 1984, represents Indoncsia’s principal pioncer of

open and distance learning, serving large and diverse student populations who may otherwise have limited access to conventional

higher education.

11 Literature Review

One of the most prominent challenges associated with distance leaming 1s the mitensification of academic demands placed on

students. Online learning environments frequently require higher levels of self-regulaion, sustained cone ton, and sut
time management, often in the sbsence of dircct supervision and immediate social support. Empirical sludics conducted in post-
! contexts o that abrupt transibions to online leaming were accomy d by d psychological dist

nn.uay. and cmotional stram among umiversity students [1], [2]. Pandemic-related uncertuinty and post-truumatsc stress l'urlhcr
compounded these pressures, contributing to cicwtcd levels of academic bumout [3], (4]

Academic burnout in higher education is < tualized as o chronic stress response characterized by emotional
exhaustion, cynicism or detachment from acad uaks. mddunmshcd academic dflica|$). [6). Empincal evidence indicates that
a substantial proportion of distance leaming students experience moderate to high levels of bumout, with some studies reporting
prevalence rates of high bumout reaching 46 4% during online leaming periods| 7], [8].

Several theoretical frameworks have been employed to explain academic bumout among university students. Self-Determination
Theory (SDT) emphasizes the role of autonomy, r ¢, and relatedness in sustaming motivation and psychological well-being
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[9], 110]. Complementarily, the Job Demands—Resources (JD-R) model conceptualizes bumout as an outcome of excessive
academic demands relative 1o avadablke resources, while the Conservation of Resourczs (COR) theory highlights resource depletion
as a central mechamism underlying burnout in technology-mediated leaming contexts| 1], [12].

Prior studies also identify achievement motivation as a critical personal resource that reduces bumout by fostering persistence,
resilience, and adaptive coping strategies [13], [14] School engagement, encompassing behaviorl, emotional, and cognitive
mvolvement, has also been proposed as & protective factor, although empirical findings m distance-lcaming contexts remain mixed
[15),[16].

TI1. Rationale of the Study

Despile extensive hoon i empirical evidence examines achievement motivition snd school
cngagement as predictors of bumout within larpe-scale distance learning systems in developing country contexts. In technology-
mediated learning environments such as Universitas Terbuka, students rely heavily on internal motivational resources and self-
regulation because of limited face-to-face intersction and institutional monitoring. Inconsistent fmdings regarding the role of school
cngagement further underscore the need for context-specific investigation,

Therefore, examining how achievement motivation and school engagement relate, both jointly and independently, 1o academic
burnout is essential for advancing theoreticsl understanding and informing practical interventions tailored o distance-|
higher education,

Aansie T

IV, Research Questions
I, Arc achicvement motivation and school engagement jointly associated with academic burnout among distance lcaming
undergraduate students”
2. |5 achievement motivation negatively associsted with academic bumout ameng distance leaming undergraduate students”
3. Is school engagement negatively associated with academic bumout among distance lcarning undergraduate students?

V. Objectives of the Study
1. Toexamine the joint assoctation of achicvement motivation and school engagement with academic bumout among distance

learning undergraduate students.
2. To analyze the independent relationship between achicvement motivation and academic burnout.
3. To analyze the mdependent relationship b school engagement and academic bumout i the context of distance
leaming higher education
V1. Hypotheses

Based on the theoretical framework and empincal evidence discussed in the previous sections, the following hypotheses are
proposcd:
o HI: Achievement motivation and school engagement are jomntly associated with academic burnout among distance leaming
undergraduate students.
o H2: Achicvement motivation is negatively associated with academic bumout among distance leaming undergraduate
students.
e H3: School engagement is negatively associated with academic bumout among distance learning undergraduate students.

2. Methodology

2.1 Research Design

This study employed a quantitative correlational design 1o examine the relationships among achicvement motivation, school
engagement, and academic bumout among umiversity students in distance leamning. A cross-sectional survey method was used 1o
capture participants’ psychological states and Jearmng-related experiences at @ single point in time, which is appropriate for
dentifying the strength and direction of associations among variables in educational research [16], [17]. The primary objctive was
1o test both the smulaneous and partial effecs of achievement motivation and schocl engagement on academic bumout.

Multiplc lingar regression was sclected as the primary amalytical technique because it cnables cxammation of the combined
contribution of multiple independent variables to a single dependent variabk while also estimating the unique predictive effect of
cach predictor|2], [ 18]. All statistical analyses were conducted using IBM SPSS Statstics version 25.

1.2 Population and Sample
The study population comprised all active undergraduate (S1) students enrolled in distance-lcarning programs at Universitas Terbuka
Surabaya during the 2022/2023 academic year. The total population size was 24,806 students, Given the relative homogeneity of




the population with respect to leaming modality and institutional context, a non-probability accidental sumpling technique was
employed.

Sample nzedc(crmmnon followed the guidehnes proposed by Krejeie and Morgan (1970) with a 5% margn of error. Based on
this refe . the quired sample size was 379 respondents. Data collection initially vielded 400 responses; however,
10 resy were excluded due to incomplete or inc {ent dat. The final dataset herefore consisted of 390 valid respondents,
exceeding the minimum required sample size and cnsuring sufficicnt statistical power for regression analys:s,

2.3 Research Variables and Instruments
2.3.1 Academic Burnout
Academic b was conceptualized as a psychological condition ct ized by nal exh and cynicisim arising

from excessive academic demands in distance Icarning environments, Academic bumout was measured using the Indoncsian
adaptation of the School Burnout Inventory (SBI) developed by Rahman [19]. which is based on the original instrument proposed
by Salmela-Aro and Nétinen [20).

The adapted SBI isted of 9 fi ble items distributed across two di i 1onal exhaustion (5 items) and cynicism (4
items). Responses were measured using a four-point Likert scale. The i k trated good psych ic propertics, with:
a Cronbach’s alpha reliability coefficient of 0.831 and a Kaser Meyer-Olkin M of pling Adequacy (KMO-MSA) of
0.868, indicating that the data were suitable for factor analysis and that the scale p d adeq | i Y.
Table 1, Academic Burnout Scale (Likert Scoring)

Response Option Favorable Score

Strongly Agree (SA) 4

Agree (A) 3

Disagree (D) 2

Suongly Disagree (SD) 1

Table 2. Blueprint of Academic Burnout Questi i

Dimension Item Numbers Number of Items

Fmotional Fxhaustion 1,3,4,7,9 5

Cymicism 2,5,6.8 4

Total - 9
2.3.2 Achievement Motivation
Achievement motivaton was defined us an individual’s intemal drive to achieve and meet p | dards of 1)
This variable was mcasured using ascli-dcvcbped n:lucvancm ivation scale grounded in the grounded theory of acl

ion, which emphasizes responsibility, 1 T ¢ for challenge, feedback orientation, realistic goal setting, and

risk-taking [21).
The mitial version of the scale consisted of 48 items, mcluding both blc and bl mAﬂcrmnmalyslsmd
ducnmmnnon testing, 6 items were removed, resulting in a final scale of 42 valid items, The i ent d

'y, with a Cronbuach’s alpha coeflicient of 0.944,

Table 3, Achievement Motivation Scale (Liker! Scoring)

lb'nn Option Favorable Unfavorable
S!rmgly Agree (SA) 4 |
Agree (A) 3 2
Disagree (D) 2 3
Strongly Disagree (SD) 1 +

Table 4. Blueprint of Achievement Motivation Questionnaire
Aspect Favorable ltems Unfavorable ltems Total Items
Responsibility & Persi 6,10,13,19,20,27,39 | 1,8,16,21,40,42,44 | 14
Preference for Challenge 3.4.5 11,36 9,23 30,3745 10
Feedback Orientation 15, 26, 32,47 17,29,41,43,46,48 |10
Realistic Goals 7,12, 14 18,28, 3§ 6
Risk Taking 2, 24,31,33 22,2534, 38 8
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| Total 123 | 25 | a8 ]
Table 5. Item Discrimination Results of Achievement Motivation Scale
Initial Items | Analysis Round | Dropped Items Remaining Items | Item-Total Correlation Range
438 Round | 2,26,27,32,37,38 | 42 ~0.102 - 0.747
42 Round 11 42 031 0,752
2.3.3 School Engagement

School engagement was defined as students’ behavioral, emotional, cogmitive, and performance-related mvolvement in leaming
activities, School engags was d using the Indonesian version of the Online Student Engagement Scale (OSE), validated
by Rahmama [22], origmally developed by Dixson [23).

The OSE consisted of 19 favorble stems cencompassing four di jons: skills | engagement,
participation/interaction, and performance engag Resy were ded on a fonr-pnmt Likert scale. The instrument
demonstrated high reliability, with a Cronbach’s alpha coefficient of 0,936, Confirmatory factor analysis indicated satssfactory
construct validity, with factor Joadings ranging from 0.453 to 0,949,

Table 6. School Engagement Scale (Likert Scoring)

Response Option Score
Strongly Agree (SA) 4
Agree (A) 3
Disagree (D) 2
Strongly Disagree (SD) 1

Table 7. Blueprint of School Engagement Questionnaire

Dimension Ttem Numbers Number of Ttems
Skills Engagement 1,5,9,12,15,18 [ 6
Emotional Engagement 2,6,10,13, 16 5
Participation/Interaction [ 3, 7,11, 14, 17,19 | 6
Performance Engagement | 4, 8 2
Total 19

2.4 Data Collection Procedure

Data were collected using an onling questionnaire administered via Google Forms. Participation was voluntary, and respondents
were required to meet the inclusion criterion of bcma acn\'c undcfguduuc distance-lcaming students at Universitas Terbuka
Surabaya. To ensure data quality. responses that were incomplete or tes were excluded from the analysis. OF

the 400 questionnaires reumned, 10 were excluded. yielding a final dataset of 390 vald responses.

2.5 Data Analysis Technigues
Prior to hypothesis wostng, classical sssumption tests were conducted to assess tie switability of the data for multiple lincar
regression, Normality was assessed using the Kolmogorov-Smirnov test, vicldmg a p-value of 0,135, indicating that the residual
were normally distributed. Linearity tests indicated linear relationships between schievement motivation and academic burnout (p
= 0.388) and between school engagement and academic burnout (p = 0.474).
Multicollincarity diagnostics showed tolerance values of 0.493 and vaniance inflation factor (VIF) values of 2.029 for both
dependent varables, indicating the abs Ilinearnity. Autocorrelation wis examined using the Durbin- Watson statistic,
which yiclded a value of | 938, sggesting no aul lation, Hi dasticity wis tested using the Glejser method, with non-
significant results for achieyvement motivation (p = 0.663) and school engagement (p = 0.907), confirming homoscedasticity.
Following these assumption tests, multipke lincar regression analysis was performed to examine the simultancous and partial effects
of achicvement motivation and school engagement on academic burmout.

of mult

3. Results

3.1 Description of Research Subjects

This study aimed to examine the relationships among achievement motivation, school engagement, and academic burmout among

undergraduate distance-learning students at Universitas Terbuka Surabaya. Overall, the findings provide empirical support fot the
proposed model, demonstrating that schievement motivation and school Jointly for a significant proportion of

EAL & Pivp
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the variance in academic bumout, However, the magnitude and significance of each aredictor differ, offering important theoretical
and practical implications for understanding burnout in distance leaming contexts

Data were collected from undergraduate distance-leaming students at Universitas Terbuka Surabaya. A total of 400 questionnaire
responses were initially obtained through the online survey. After data screening, 10 responses were excluded due to incomplete
entries or invalid response patterns, Consequently, the final valid sample comprised 390 respondents. The respondents” ages ranged
from 17 to 55 ycars, reflecting a heterogencous profile of adult lcamers commonly observed m open and distance lcaming systems.

Figure 3. Gender Distribution of Respondents (N = 390)
N OS

Figure 3. Gender Distribution of Respondents

46-35 learly elderly)
36-45 (late adulthood)

17-25 Bate adolescence)

2-33 (earty aduithood)

Figure 4, Age Group Compaosition of Respondents (Age classification based on the Indoncsian Ministry of Health (2009).

1.3 Comparison of Mean Scores by Demographic Categories

To provide additional descriptive insight, mean comparisons were presented across key demographic categories. This descriptive
approach 15 commonly cmployed in cducational rescarch to contextualize outcome patterns and guide targeted micrventions [4),
[24]
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Figure 4. Mean Comparison of School Engagement by Demographic Categories

3.4 Categorization of Variable Scores

To interpret the distribution of scores more substantively, each vanable was calegorized into five levels: very low, low, modera
high, and very high. The categonization followed normative references based on the mean (p) and standard deviation (0). os wide
recommended in psychological measurement literature [25].

8 W
ne 297%
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221%

L]
E “w

- ()

7%
) .
° -
Very Low Low Moderate regh Vary ragh

Achimvement Msthatisn Category

Figure 5. Distribution of achievement motivation score categories among distance learning students (N = 390).
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Very Low Low Moderate Hgh Very High
School Engagement Category

Figure 5. Distribution of school engagement score categories among distance learning students (N = 390).

Very Low Low Moderate High Very High
Academic Burnout Category

Figure 6. Distribution of academic burnout score categories among distance learning students (N = 390).

Overall, the distributions indicate that the majonity of participants fell within the low-to-moderate ranges of achicvement motivation
and school engagement, while academic burnout was predominantly categonzed as moderate, Similar patterns have been reported
in studics indicating that students in online learning froquently experience persistent moderate-level strain, influcnced by workload,
self-regulation d Is, and technology-related stressors [5), [8]

3.5 Hypothesis Testing Results

Hypotheses were tested using multiple linear regression analysis, The model examined the joint and independent contributions of
achievement motivation and school engagement o academic burnout, Prior empirical research suggests that these variables can
jointly explain meaningful variance in burnout outcomes, particularly in distance lcarning sctungs where sclf-regulated lcaming and
motivational resources are central[17], [26]. The regression model demonstrated a statistically significant simultaneous effect of
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achievement motivation and school engagement on academic burnout. As shown in Table 25, the F-test produced an F-value of
96.015 with p <0.001.
To evaluate the independent predictive contribution of each predictor, t-tests were used to assess the regression coefficients, Table
26 indicates that achievement motivation had a significant negative e¢ffect onagademic burmout (f = ~0.545: 1=-9.206; p < 0.001).
In contrast, school engagement demonstrated a negative but non-significant effect on burnout (ff = =0.042; 1 = =0 716; p = 0.475),
The cocfticient of determiation indicates the proportion of vanance in academic bumout cxplained by the predictors. As shown n
Table 27, the model yiekied R = 0.576 with R* = 0,332 and adjusted R* = 0.328, indicating that 33.2% of variance in academic
bumout was explained by achicvement motivation and school engagement, while 66.8% was attnbutable to other unmeasured
factors. Taken together, these results confinm a statistically significant joint refationship between achicvement motivation and school
i with academic b 1, and indicate that achievement motivation is the dominant independent predictor of academic
bumout in this distance-lcaming student sample. These findings align with prier evidence that motivational resources and
engagement factors jointly influence burnout outcomes, although the magnitude of cech independent effect may vary depending on
contextual and institutional conditions in tnline leaming environments [27], [28].
The results of the multiple regression analysis indicate that achicvement motivaton and school engagement are significantly
associated with academic bumout, as evidenced by a significant F-test (F = 96.015; p< 0.001), The coefTicient of determination (R*
= 0.332) indicates that 33.2% of the variance in academic burnout is explained by the two predictors, with the remaining 66.8%
atmbutable to other factors not cxamined in this study. This level of explained variance is consistent with prior rescarch indicating
that burnout is a multifactorial phenomenon influenced by personal, contextual, and environmental variables in online and distance
learning settings [29)
Ameong the two predictors, achicvement motivation emerged as the dominant predictor of academic burnout [30]. The negative and
statistically significant regression coefficient (B = <0.545; 1 = ~9.206; p < 0.001) indicates that students with higher levels of
achievement motivation experience substantially lower levels of academic burnout. This finding supports the view that achievement
motivation functions as a cnitical personal resource that enables students to persist i the face of academic challenges, regulate their
Tearning behaviors, and interpret demanding academic tasks as meaningful rather than overwhelming [31], [32]. In dlmme lcammg
envi where students are required to ge their studies independently with limited external i such 1
motivational resources become particularly salient.
The strong role of achievement motivation aligns closcly with Self-Determination Theory, which emphasizes intrinsic motivation
and the satisfaction of psychological needs in maintaining well-being and preventing emotional exhaustion. Students who are highly
motivated are more likely 10 perceive autonomy in managing their leaming, develop asense of competence through goal attainment,
and maintain commi 10 their acadk objectives despite structural constraints inherent in distance leaming. Consi with
prior studics, motivated students tend to adopt adaptive coping strategics, demonstrate resilience under pttsum and show lower
susceptibility to cynicism and disengagement, all of which reduce the bkelibood of burnowt [33]
In contrast, school engagement was negatively but non-significantly associated with academic bumout (f = ~0.042; 1= ~0.716:p=
0.475). Although cngagement 1s theorctically expected to protect students from burnout by fostering involvement, mterest, and
connection with leammg activities, the present findings suggest that its direct predictive power may be limited n this distance
leaming context. This result is not entirely inconsistent with previous studies, which have reported mixed findings regarding the
strength and significance of engagement-burnout relationships m online education.
Several theoretical explanations may account for the non-significant eﬂ'ecl of school engagement observed in this study. From the
perspective of Transactional Distance Theory [34], [35), di Jearni ly introduces psychological and communicative
gaps between students and mstructors. Even when students demonstrate bcha\ wral or cognitive engagement—such as completing
assignments or participating in online discussions—the lack of immediscy and emetional connection may weaken the protective
effect of engagement agamst burnout. In such conditions, engagement may not fully comp te for the absence of direet social
mteraction and support [4], [36].
Additionally, school engagement is a multidimensional construct encompassing behovioral, emotional, and cognitive components.,
In online leaming env these comy may not develop uniformly. For instance, students may displasy high cognitive
cngagement by completing tasks and mecting deadlines, while simultancously expericncing low emotional engagement duc w
feelings of isolation or detachment, This imbalance can dilute the overall impact of engagement on bumout outcomes, resulting in
non-significant direct dfccu at the aggregate level,
Another plausibl ) 1 concerns the mediating roles of self-regulated learing and coping mechanisms [25]. Achievement
maotivation is closely hnked 1o self-regulation processes, including planning, monitoring, and evaluating learning progress. Highly
motivated students arc more hkely to engage in cifective self-regulated icaming strategics, thereby reducing stress and cmotional
exhaustion [37], When self-regulation and intrinsic motivation are strong, the additional contribution of engagement may become
less pronounced, thereby diminishing its observable effect on b in regressi dels
The nature of distance lcanung itsclf may further weaken the engagement-burnout rdationship. Vanability m technological access,
instructional design quality, and opportunities for online interaction can significartly shape students” engagement experiences.

o>
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Tnconsistent internet connectivity, limited feedback, and passive instructional formats may constrain meaningful engagement,
thereby reducing their effectivenass as buffers against bumout [38], [39]. Consequently, engagement becomes highly situational and
dependent on external conditions, whereas achievement motivation remains o more stable internal resource.

Descriptive findings from this study further contextualize these results, Most participants reported low to moderate levels of
achievement motivation and school engagement. while academic burnout predominantly fell within the moderate category. This
pattern suggests a po!cnm] nsk proﬁlc in which students are not yet experiencing extreme bumout but may become increasingly
vulnerable if academs afy or motivational resources decline. In such circumstances, mnsufficient achievement
motivation could accelerate the progression from moderate to high bumout, particularly 1n self-directed leaming environments.
Taken together, these findings underscore the importance of prioritizing intermal motivational enhancement to reduce academic
burnout among distance-leammn g students. While fostering engagement remains important, interventions that focus exclusively on
increasing participation or acuvity levels may be msutficient if students lack strong intrinsic motivation and sclf-regulatory capacity.
Instead, academic support strategies should emphasize goal clarity, the development of self~efMicacy, and meaningful feedback that
reinforces students” sense of competence and progress.

At the mstitutional level, universitics offering distance Icaming programs should mtegrate motivational traimng, sclf-regulated
learning support, and adaptive instructional feedback into their academic support systems. Providing structured guidance on goal
setting, time management. and reflective leaming practices can strengthen students” mternal resources and resilience. Additionally,
improving the quality of instructional design and feedback mechanisms may indirectly enhance engagement by making lcaming
experiences more ingful bk

In summary, this study contributes to lh. growing body of literature on academic burrout in distance leaming by demonstirating that
achicvement motivation plays a more decisive role than school engagement in reducing burnout symptoms smong undergraduate
students. While engagement remains an important component of the learming process, its protective effect against bumout appears
1o be contingent on contextual and technological factors. Strengthening students’ motivational resources and self-regulatory
capacitics, therefore, represents a entical pathway for mitigating academic burnout 1t distance learming higher cducation.

Conclusion

This study provides empirical evidence on the relationships between achicvement motivation, school engagement, and academic
hurnout among undergraduate distance leaming students at Universitas Terbuka Sursbaya. The findings confrm that achievement
motivation and school engagement jointly explain a significant proportion of variance in academic bumout. However, achicvement
motivation emerged as the dominant independent predictor, while school engagement did not demonstrate a significant direct efTect
on bumout.

The strong negative association between achicvement motivation and academic bumout underscores the importance of internal
motivational resources in distance learning contexts, where students rely heavily on self-regulation and independent study. Student
with higher achievement motivation are betier equipped to persist through academic challenges, ge leaming d ds. and
maintain psychological resilience, thereby reducing their susceptibility to emotional exhaustion and cynicism.

The non-significant effect of school engagement suggests that engagement alone may be insufficient to buffer against burnout in
technology-medinted learning environments. Varability in instructional design, quality of online interaction, and sccess to leaming
resources may weaken the protective role of engagement. These findings indicate that engagement may operate indircctly through
motivational and self-regulatory mechanisms rather than directly influencing burnout.

From o practical perspective, the results highlight the need for distance leaming instingions Lo prioritize interventions that strengthen
students” achicvement motivation, scif-cfficacy, and sclf-regulated Icarmng skills. Academic support systems should focus on goal
clarification, timely and constructive feedback, and structured guidance to enhance stedents® internal ces. By addressing these
factors, higher educution institutions can more effectively mitigate scademic b und p sustainable student well-being in
distance lcaming environments,

Future rescarch is encouraged to examine additional variables, such as self-regulated leaming, social support. and instructional
quality, to further elucidate the complex mechenisms underlying acad b i di learning contexts.

References

(1] P Thichanpiang, A. Ksunnil, P. Nuchnoi. C. Nopparat, K. Donjdee, and K. Permpoonputtana, “Impact of COVID-19 on
Mental Health: Post-Traumatic Stress and Coping Strakegies Among Thai University Students Usmg Ordinal Logistic
Regression Analysis.” Lifestyle Medicine, vol. 6, no. 3, 2025, doi: 10.1002/4im2 70023,

21 E. K. Andrie. F, G. Kostaki, E. Sakellari, S. Leontopoulou, and A. Lagiou, “The COVID-19 Pandemic as a Global Crisis:
Aspects of Umiversity Students’ Well-Being During the Quarsntine in Greece” Healthcare, vol 13, no. 19, p. 2472, 2025,
doi: 10.3390'healthcarc13192472.



126

31

[4]

(51

(6]

(71

[8]

9

[10]

()

[13]

[14]

[15]

[16]

(17)

[18]

J. Krek, T. Hodnik, and J. Vogring, “Are the Benefits of Emergency Remote Education Truly Benefits? Ethical Dilemmas
and Research Results on Emergency Remote Education From the Perspective of Prospective Teachers and the
Foundations of Pedagogical Study Programmes,” Center for Educarional Polcy Studies Jowrnal, 2024, doi:
10.26529/cepsj. 1672

B. Wong and L. Fletcher, “Asscssing the Impact of a University Transition Online Course on Student Continuation Using
Statistical Matching Methods,” Eval, Rev, vol. 49, no. 6, pp. 969999, 2025, doi: 10.11770193841x251339686,

R. Chen, “Impact of Sclf-Concept and Self-Efficacy on Forcign Language Leamers in Online and Face-to-Face Learning
Contexts in China,” Sage Open, vol. 15, no_ 4, 2025, doi: 10.1177/21582440251 356441

M. S. Al-Zboon, R. S. A-Mawadich, A F. Kan'an, M. Alzboun, and M. Kanun_ “The E flectiveness of Problem-Based
Learning (PBL) With Distance E-Learning (DEL ) on Higher Education Students” 215t Century Skills (Cs21) and
Achicvement,” pp. 225-238, 2025, doi: 10.1108/978-1-83662-796-820251017.

D. Chen, A Hour, K. Tsao, C. Huang, W.-T. Lin, and F-P. Hsu, “Examining ‘he Factors Influencing Academic
Performance of Medical Technology Students i E-Learming: A Questionnair: Survey,” £LoS One, vol. 19, no. 12, p.
0311528, 2024, doi: 10.137 | /journal.pone.03 11528,

M. Z. I Lallmahomed, “Tnvestigating the Tmpact of Challenge and Hindrance Techno S s on Academic Perfi ]
in Online Leaming Environments,” Discover Education, vol. 4,no, 1, 2025, doi: 10.1007/544217-025-00669-2

S. Elghfool S. Mander, and S. Doehler, “Can You Hear Me? Empowering From Afar: The Impact of Participating in Staff
Recruitment on the Student Experience of <scp~HE</Scp> Distnce Leamess,” Higher Education Quarterly. vol. 79, no.
3, 2025, doi: 10.1111/hequ.70024

Q Yu, K Yu, and J. Wang, “Unraveling the Impact of Blended Learning vs. Online Leaming on Leamers’ Performance:
Perspective of Self-Determination Theory,” Behavioral Sciences, vol. 15, 10,9, p. 1263, 2025, doi: 10,3390/bs15091263.

L. Wabbcekind, J. Weihe, 1. Boté-Vericad, and T, Mand], “Experiences With Online Teaching During COVID-19 in Latin
America: Digital Divide, Digital Literacy, and Lessons 1 4" Fd for Information, vol. 41, no. 4, pp. 302-317,
20%%. doi: 10.1177/01678329251340465.

A tfnldn. N. Bravo- Adasme, A. Riguelme, A. Viasquez, S. I. O, Rojas, and M. Arias-Oliva, “Multiimensional Poverty
as # Determinant of Techno-Distress in Online Education: Evidence From the Post-Pandemic Era,” . J. Environ. Res.
Public Health, vol. 22, no. 7, p. 986, 2025, doi: 10.3390/ijerph22070986.

T. Wong and D. T. L. Shek, “Stress and Coping Strategics of Hong Kong Unwversity Students During the COVID-19
Pandemic: A Qualitative Study,” /¢ J. Environ. Res. Public Health, vol, 22, n0. 9, p. 1359, 2025, doi:
10.3390/jerph22091359

X. He, “The Impact of Teacher Feadback, Perceived! Teacher Support, and Peer Relationships on Online Learning
Engagement: An Analyss of the Mediating Effects of Sclf-Efficacy and Leaming Motivation,” Sage Open, vol 15, no. 3,
2025, doi: 10.1177/21582440251377995.

H. Robmnsen and F, Held, “Psychological Safety i Online Interdisciplinary Student Teams: What Teachers Can Do to
Promote an Fffective Climate for Knowledge Sharing, Collaboration and Problem-Solving,” Active Learming in Higher
Education, 2024, doi: 10.1177/1469787424 1275346

D. J. Phipps, T. E. Hannan, M. Vasandani, J. J. Keech, H. Green, and K. Hamilton, *Predicting Online Academic
Behaviors and Performance in Psychology Higher Education Using an Integrated Social Cognition Model,” Psy chology
Learning & Teaching, vol. 24, no. 3, pp. 236-256, 2025, doi: 10.1177/14757257251359742.

S. E. Peterson and D. W. Finn, “Free and Open Source Systems: Their Value for Engaging Learmers in Online Settings.”
Active Learning in Higher Education, vol. 26, no. 2, pp, 413-424, 2024, doi: 10.1177/14697874241 257883,

K. S. Kertechian and 1. [smail, “ A Positive View of Excessive Smartphonc Utilization and Its Relationship With Other
Academic-Related Variablkes Within the Online Course Setting,” Pyychol. Rep., vol. 128, no. 4, pp. 27572783, 2023, doi:
10.1177/00332941231 183338,



127

[19] D. H Rahman, “Validas School Burnout Inventory versi Bahasa Indonesia,” Jurnal Penelitian flmu Pendidikan, vol. 13,
no. 2, 2020, doi: 10.2183 Ujpipfip.v1 3i2.32579

[20]  F Fransesca, S. Katuuk, and A, Yudiarso, “Analisis Instrumen School Burnost Inventory (SBI) Versi Bahas Indonesia
dengan Rasch Model Analysis of the Indonesian Version of the School Bumcut Inventory (SBI) Instrument with the Rasch
Model," J-PIK, vol. 6, no. 1, 2025,

[21]  A. Wigficld and J, S. Eccles, “Expectancy-value theory of achievement motivation,” Contemp. Educ, Psychol., vol. 25,
no. 1, 2000, doi: 10.1006/ccps. 1999, 1015,

[22]  S. Rahmania and L. Royanto, “Adaptasi Alat Ukur Keterlibatan Pembelajar Daring Pada Mahasiswa Di Indonesia,”
Eduunlnh Jurnal Kajian Teknologt Pendidikan, vol. 6, no. 2, 2021, doi: 10 17977 /um039v6i1 2021p173.

[23] M.Dﬁi’nu. “Mecasuring student cngagement in the online course: The online student cngagement scale (OSE).™ Online
Learning Journal, vol. 19, no. 4, 2015, doi: 10.24059/0lj,v19i4.561

[24) M. Coetzee, “Resilient Coping Mechanisms of Industnial and Organisational Psychology Coursework Master’s Students,”
South African Journal of Psychologe, vol. 55, no. 4, pp. $70-583, 2025, doi: 10.1177/00812463251376442.

[25) A Hidayatulish and C. Csikos, “Association Bet Psychol | Need Satisfaction and Online Self-Regulated

o

Leurning,” Asia Pacific Education Review, vol. 26, no. 3, pp. 609-619, 2023, doi: 10.1007/512564-023-09910-9.

[26] M. Bakic, K. Pakala, D. Bairaktarova, and D. Bose, “Enhancing E 2 Education: | g the Impact of
ile Devices on Learning m a Thermal-Fluids Course,” Intrrnarlonal Joumal of Muhanica! bvgln«nng Lduun‘on.
vol. 53, no. 3, pp. 631-662, 2024, doi: 10.1177/03064190241 252844,

[27]  A.A.Z Osei-Tutu, E. D. Odame, J. Bawa, and S. Amponsah, “A Collection of Voices on Higher Educational Access,
Quality and Equity in Aftica: A Systematic Review,” Review of Education, vel. 13, no. 3, 2025, doi: 10.1002/rev3. 70115

(28] E. Aldhahri, A. A. Almazroi, and N. Ayub, “Regularized Multi-Path XSENct Enscmbler for Enhanced Student
Performance Prediction in Higher Education,” Peer Comput. Sci, vol. 11, p €3032, 2025, doi; 10.7717/peerj<s.3032.

[29]  J.Chen and G. Chen, “Academic burnout among Chinese college students: A study based on FSQCA method.” Acta
Pyehol. (Amsi)., vol, 253, 2025, doi: 10,1016/ actpsy. 2025104701,

301 L H\mg.l Meng, and X. Wen, “The relationship between stress and academic bumout in college students: evidence from
longitudinal data on indirect effects,” Froni. Psychol , vol. 16, 2025, doi: 103389/fpsyg.2025.1517920.

[31]  E Sokro, T. Obuobisa-Darko, and B. Okpattah, “Leamer Atfitudes, Satsfaction And success in Online Leaming
Environments: A Medution-Moderation Model for Higher Educational Institations,” International Journal of Educational
Management, vol. 39, no. 3, pp. 747-780, 2024, doi: 10.1108/ijem-03-2023-0102.

[32]  B. B. Mumcu and A, Cebi, “You Have a Notfication: The Role of Push Notifications in Shaping Students’ Engagement,
Sclf-Regulation and Academic Procrastination,” International Journal of Edecational Technology i Higher Education,
vol. 22, no. 1, 2025, doi: 10.1186/541239-025-0053 7-x.

[33] C. Hou, “Process Mining M es Students” Help-Seeking Transitions Whea Completing Assignments in an Online
Learning and Assessment Platform,” Meracogn. Learn., vol. 20, no. 1, 2025, doi: 10,1007/511409-025-09442-0,

[34] K. Achuthan, V. K. Kolil, S. Muthupalani, and R. Raman, “Tran I theory in di el g Post,
current, and future rescarch trends,” 2024, doi: 10.30935/cedtech/ 14131,

[35]  H. Abuhussna and S. Alnawajha, “The Transactional Distance Theory snd Distance Leaming Contexts: Theory
Integration, Rescarch Gaps, and Future Agenda,™ 2023, doi: 10.339%0/cducscil 3020112,

[36] L. E. Tonheim, M. Molin, A. Brevik, and L. Gamweidner-Holme, “Experiences With Online Group Work Among
Master's Students in Health Sciences: A Qualitative Study,” BMC Med Fduc , vol. 25, no. 1, 2025, doi: 10.1186/512909-
025-07845-w.

[37] Y. Gambo and M. Z. Shakir. “Review on sclf-regulated learning in smart lcaming environment,” Smart Learning
Enviromments, vol. 8, no. 1, 2021, dos: 10.1186's40561-021-00157-8.



128

[38] T Hagen, S. Bogaerts, and E. De Caluwé, “Mediation effects of job satisfaction in the relationships between job
characteristics and the outcomes bumout and work engagement among Dutch judges.” Acta Psychol (Ams)., vol. 259,
2025, doi: 101016 j.actpsy.2025.105401,

[39] M. D. Hafstad, O. V. Ebrahimi, and K. |. Fostervold, “The Dialectical Relaticnship Between Bumout and Work
Engagement: A Network Approach,” Stresy and Health, vol. 41, no. 2, 2025, doi: 10.1002/smi.3514.



129

Achievement Motivation, School Engagement, and Academic
Burnout Among Distance Learning Undergraduate Students

ORIGINALITY REPORT

15 19s 1% &

SIMILARITY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

ijepr.org 1
Internet Source %

Ling-Na Kong, Li Yang, Yi-Nan Pan, Shuo-Zhen 1 %
Chen. "Proactive personality, professional
self-efficacy and academic burnout in
undergraduate nursing students in China",
Journal of Professional Nursing, 2021

Publication

iiesecore.com
Internet Source 1 %
Submitted to Liberty Universit
Student Paper ty y 1 %
Submitted to UIN Maulana Malik Ibrahim 1 "
Malang
Student Paper
www.e-iji.net
H Internet Source 1 %
ethesisarchive.library.tu.ac.th
Internet Source ry 1 %
E iredu.ube.fr 1 .
Internet Source /ﬁ
H Submitted to Universitas Negeri Padang 1
Student Paper %

ir.mica.ac.in 1 %

Internet Source

=
o

ijeecs.iaescore.com 1
Internet Source %

T
-



130

=
N

www.mdpi.com

Internet Source

19

= HN N
9] Ee w

jurnal.fkip-uwgm.ac.id

Internet Source

soapubs.com

Internet Source

system.wisacad-pub.com

Internet Source

1%
19

=
()]

Nuria Anton-Ros, Carolina Gonzalvez, Maria
Begofia Alfageme-Gonzélez. "Teamwork as a
protective factor against school refusal in
adolescents", International Journal of
Educational Research, 2026

Publication

Anna Khoziasheva. "Development of push
notification-based brief interventions for
youth engaged in problematic mobile
gaming", Social Sciences & Humanities Open,
2025

Publication

Submitted to Glenville State College

Student Paper

Submitted to Mapua University

Student Paper

Mayez Abdullah Almayez, Mohammad Hamad
Al-khresheh, Abdo Hasan AL-Qadri, Ibrahim
Ali Alkhateeb, Thamir Issa M. Alomaim.
"Motivation and English self-efficacy in online
learning applications among Saudi EFL
learners: Exploring the mediating role of self-
regulated learning strategies", Acta
Psychologica, 2025

Publication

Shengya Zeng, Xiaoxue Kong, Na Hu, Kewan
Chen, Jie Peng, Dan Cai. "Parent-college

19

1%

19
19

1%



students phubbing congruence and academic
burnout: Exploring the moderating role of
rest intolerance", Acta Psychologica, 2026

Publication

public-pages-files-2025.frontiersin.org

Internet Source

N
N

1%

simonowenpub.com

Internet Source

19

Exclude quotes Off Exclude matches < 1%

Exclude bibliography  Off

131



132

Achievement Motivation, School Engagement, and Academic
Burnout Among Distance Learning Undergraduate Students

GRADEMARK REPORT

FINAL GRADE GENERAL COMMENTS

/0

PAGE 1

PAGE 2

PAGE 3

PAGE 4

PAGE 5

PAGE 6

PAGE 7

PAGE 8

PAGE 9

PAGE 10

PAGE 11

PAGE 12




